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The Role of Faculty Development in Physiotherapy
Education
In recent years there has been a considerable
change in the skills and qualifications neces-
sary for faculty members in physiotherapy
schools. The focus has shifted considerably
from a primary emphasis on the clinical ability
of all staff, toward the more universal scholastic
goals of research, grants, publications, consul-
tancies and teaching skills. From an absolute
reliance on medical research, physiotherapy has
had to learn how to go about its own research
and apply it directly to treatment modalities and
clinical programmes.
These changes have had a profound and di-
rect effect on the faculty of physiotherapy
schools, while the profession as a whole strug-
gles to come to terms with the change. As is
the case in other long established professions,
physiotherapy is learning to prize scholastic ad-
vancement and research as much as clinical
excellence.
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Faculty employed in the teaching of
physiotherapy at undergraduate and
post graduate levels have been forced
to change their values and profiles in
recent years. At present, qualifications
and research are of fundamental im-
portance to faculty, physiotherapy
schools and their parent institutions.
The focus has shifted considerably
from an emphasis on the clinical ex-
cellence of all staff, toward the more
universal scholastic goals of research,
grants, publications, consultancies and
teaching skills. In this paper some of
the issues relevant to the further de-
velopment of the faculty in physio-
therapy education are discussed.
A Historical Perspective
The allied health sciences developed
in ancillary supportive roles to medi-
cine, in environments where the phy-
sician knew all, and directed those
about into prescriptive activities which
complemented medical practice (Cosh
1971, Peake 1971, Sawner 1971, Hayes
and Patterson 1975). Thus, most of the
allied health professions developed
from a hospital/clinical base with skills
being passed on to students in appren-
ticeship-style programmes (Twomey
1980). Since the programmes were sup-
portive and reactive to medical de-
mands, the teaching style was didactic
and the approach prescriptive. Allied
health practitioners, including physio-
therapists, were not encouraged to
think or to question, but were valued
for their obedience, their ability to work
hard and long and for their capacity
to endlessly repeat relatively simple
treatments.
As the early physiotherapy education
programmes developed, they were
based on an authoritarian style and
were clearly hospital centred. Thera-
peutic skills slowly evolved and were
often developed to correspond to the
findings of medical research, even when
that research was primarily directed
elsewhere. That is, there was little, if
any, research undertaken directly into
the problems dealt with in physio-
therapy, and almost none by the
titioners directly involved (Cosh 1971).
As these hospital-based teaching pro-
grammes developed, the faculty were
appointed from clinical staff, selected
on the basis of their clinical profi-
ciency, and concentrated on developing
high levels of therapeutic skills in their
students. The students were not en-
couraged to be original, ask questions
or investigate problems, but were re-
warded for their ability to rote learn
and to regurgitate semi-digested 'mor-
sels' of information back to their
teachers. Discipline and control were
important and the pre-eminence of
medicine constantly reinforced
(Twomey 1980).
With this model, the distinction be-
tween teacher and clinician was blurred,
and as so many of the courses were
hospital-based, the faculty easily
slipped in and out of their teaching/
therapeutic roles. The prime goals of
these programmes centred absolutely
on patient treatment, to the exclusion
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of other factors (Turnbull et al 1987).
However change began as some faculty
members developed skills in, and an
understanding of, education, as they
saw the need to expand their know-
ledge and qualifications and began to
concentrate on special areas. This proc-
ess was accelerated as teaching schools
moved from hospitals to universities
and as physiotherapy and other allied
health sciences became part of main-
stream higher education. This is a rel-
atively recent phenomenon. Change
began in the United States in the 1950s,
in Canada in the early 1960s, in Aus-
tralia in the late 1960s (Forster 1967,
Hammond 1971), and is still continu-
ing in Britain today.
Thus, in comparative terms, the al-
lied health sciences including physio-
therapy are relative newcomers to
mainstream higher education and, until
recent times, it has proved difficult to
gain a higher degree in their own dis-
cipline (Cole 1984, Twomey 1984).
The Changing Profile of
Faculty
The move into universities and other
tertiary education institutions was as"
sociated with a change in values for
faculty members. Previously, excel-
lence was prized in the area of clinical
skills and therapeutic management,
rather than in teaching abilities, com-
munication and research. With the
change, the situation was immediately
reversed, and peer pressure exerted to
bring about change. Promotion within
universities is based on research and
education to the almost total exclusion
of clinical skill and competence. How-
ever the professions are slower to
change and continue to prize clinical
excellence above academic respectabil-
ity.
This change has meant that physio-
therapy faculty have had to acquire
qualifications on a level with that of
their peers in other long established
university departments while continu-
ing in their teaching roles. Tenure
within universities centres about aca-
demic qualifications, research capacity
and teaching skills and not toward clin-
ical excellence. Thus universities have
had to encourage and develop their
allied health faculties to update their
qualifications; a long and costly proc-
ess for both the individuals and the
institutions concerned.
Since the professions continue to
value clinical expertise so highly,
physiotherapy educators, in their ef"
forts to meet university demands, often
meet the approbation of their profes-
sional peers. There is an oft expressed
opinion in clinical circles that educators
have forgotten the day by day demands
of the clinical workplace, that in their
efforts to be academically respectable
they have become too far removed
from patient treatment and the exigen-
cies of the daily treatment routine
(Steeper 1986). The dilemma thus faced
by the faculty member in allied health
is to meet the often conflicting de-
mands of university employment and
tenure with professional attitudes and
requirements.
Problem for the Universities
Students are primarily attracted to
physiotherapy because of their desire
to be clinicians, to be involved directly
in patient treatment and their often
altruistic attitudes towards the disad-
vantaged (Holmstrom 1975, Rezler and
Buckley 1977, Nordholm et al 1978,
Westbrook et al 1979, Westbrook and
Nordholm 1987). They reach a decision
to become an educator after their ear-
lier decision to become a clinician. In-
deed, it has often proved difficult to
attract the better clinicians and stu-
dents into education since the rewards,
both financial and emotional associ-
ated with patient treatment, may be so
strong. Thus, universities are faced with
an insecure base in attempting to build
and develop faculties in physical ther-
apy. It also means that since ade-
quately qualified and skilled staff are
so few (in relative terms), they are con-
stantly approached by other institu-
tions seeking to build similar depart-
ments and schools. It remains very
difficult to continue to hold those
members of faculty who reach required
levels of qualification and skill. While
movement of faculty between institu-
tions is a necessary part of higher ed-
ucation, it remains difficult for physio-
therapy to acquire or retain an
appropriately qualified faculty, partic-
ularly if the department is small.
Research and Development
From an absolute reliance on med"
ical research, physiotheraphy has had
to learn how to go about research and
then to apply it to its own treatment
modalities and clinical programmes.
This has meapt a lengthy development
time, and the profession is only now
beginning to tackle this with any real
intent and vigour. Since most of the
allied health professions have devel-
oped in the absence of their own re-
search, many practitioners do not re-
gard it highly, see it as the province of
the medical profession, are not pre-
pared to support it, and wish that ac-
ademics would get on with their real
task of teaching important clinical
'facts' to their students.
There is no doubt that this attitude
is changing substantially, as the early
benefits of profession-directed research
begin to enter the clinical literature.
Thus, in physical therapy, the superb
applied research into movement and its
effects on the various elements of the
musculo-skeletal system have proved to
be of inestimable value in clinical treat-
ment (Frank et al 1984, Smith and
Gilligan 1986, Twomey et aI1988). Re-
search which began as the province of
university departments has begun its
move into the clinical sphere where the
clinicians are beginning to lose their
fear of it and see how important it is
to their own development.
FaCUlty Development
Today, most schools of physio-
therapy are still intent on developing
the qualifications, research skills,
teaching capacities and writing abilities
of some of their staff. There are few
stable situations, and it remains diffi-
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cult to acquire (and retain) adequately
trained faculty members, even when
they are placed into a 'tenured track'
position (Nunley 1987). However, the
supply and demand situation is pro-
gressively improving and it is antici-
pated that over the next few years,
much larger numbers of 'appropriate'
staff will become available.
Staff development options may in-
clude gaining higher qualifications, un-
dertaking research, career focus change
(eg to administration or education) or
faculty exchange. To allow such op-
tions, there must be an atmosphere en-
couraging staff development, flexibility
in teaching and research loads, avail-
ability of study leave, exchange and
financial assistance.
The problem with funding staff de-
velopment options is well known. With
government unwillingness, or inability,
to provide sufficient funding it is vital
that schools work to secure funding
from other sources if they are to attract
and retain elite staff. Faculty devel-
opment should therefore also be con-
sidered within the context of entrepre-
neurial activities, ie fund raising.
Research grants and endowments have
been the traditional means for univer-
sity departments to obtain additional
funding and this funding basis may be
expanded if sponsors could benefit
more directly from their investment.
Continuing education courses, special-
ized and general workshops, seminars
and lectures presented outside of the
university are all used as means of gen-
erating funds. These may be in con-
junction with external bodies and con-
ducted on a large and an attractive
scale. Innovative education for those
outside the university system may well
be the key to broadening the funding
base. Schools may decide that it is a
worthwhile investment to designate at
least one staff place to an individual
who has the skills and enthusiasm to
sell the products the school has to of-
fer.
Obtaining funding through the above
means will contribute to faculty devel-
opment beyond the monetary gain. It
is anticipated that staff themselves
would be involved in the organization
and delivery of external activities and
therefore gain greater experience
through exposure to different audi-
ences. In addition staff may gain from
visiting fellows/specialists who also act
as 'draw-cards' for external activities.
Curriculum Development
The pressure of a regular number of
well-motivated postgraduate students is
a major incentive to staff. They pro-
vide a more interesting and stimulating
challenge to faculty and a constant re-
minder to undergraduate students of
the excellence of the school and its
faculty. They are more challenging stu-
dents to teach, since they respond so
well to problem-based learning and so
positively to self-directed study.
The lessons learned in postgraduate
education are also applicable to un-
dergraduate students. Faculty members
become more confident in their ap-
proach to the undergraduate curricu-
lum and more prepared to allow stu-
dents to investigate problems for
themselves rather than to be constantly
force-fed important material. Post-
graduate students also provide an im-
portant source of teaching assistance
into the undergraduate courses. This
exposes the undergraduate student to
a wider range of experience and infor-
mation and in turn this has a progres-
sive effect on the content of the un-
dergraduate curriculum.
A better educated, more experienced
faculty will inevitably influence cur-
riculum design and implementation.
Curriculum content will change as a
consequence of research and its appli-
cation. Flexibility will become an in-
herent characteristic as the staff in-
volved in discovering and measuring
changing circumstances will inevitably
implement those changes. Dynamic
staff will ensure a dynamic curriculum.
The process of education will change
as staff develop new skills and gain
greater experience with adult learners.
A flexible curriculum design and cre-
ative learning methods can only serve
to enhance the development of the al-
lied health professional.
An important point for considera-
tion is the need to encourage faculty
members to spend substantial periods
of time in other universities if they wish
to develop their full potential. Thus,
universities have to be prepared to en-
courage staff interchange and to fund
it appropriately. In this respect, it is
heartening to note the development of
formal exchange programmes between
universities or university departments,
often in different countries. This allows
for and even demands an interchange
of faculty and graduate students at rel-
evant intervals, encourages inter-insti-
tutional research and makes the faculty
concerned look more critically at their
own curriculum and management style.
Change is essential for development
and a system such as that described
would facilitate altered focus change
in health science education.
Summary
The change of pace in physiotherapy
education has quickened markedly in
recent times. As a comparative new-
comer into higher education, all of the
allied health sciences are still devel-
oping their bases and their faculty to
meet the accelerating demands of the
late twentieth century. The time is rap-
idly approaching where there will be
adequate numbers of properly quali-
fied faculty, skilled in teaching and in
research and able to compete in the
general university market place on an
equal footing with the longer estab-
lished academic disciplines.
To ensure the coherent development
of physiotherapy education to its full-
est potential, the universities concerned
in this process need to co-operate. To-
gether with a greater exchange of in-
formation, faculty and students, there
should also be a continued facilitation
and fostering of research, and the es-
tablishment of fundamental physio-
therapy theory.
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